
Ontario Secondary School Literary Test, 2006-2007

Summary of Results and
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For further details, please see Ontario Student Achievement: EQAO’s Provincial Report on the Results of the 2006–2007 OSSLT, available at www.eqao.com.

Highlights of 
Achievement Results
The following are observations about this year’s results in light of
those over the past five years. 

■ 84% of students taking the test for the first time were successful,
compared to 72% in 2002. 

■ The success rate for students enrolled in an academic English
course increased by 10 percentage points, from 85% in 2002 
to 95%. This is the fourth straight year results from this group
are 90% or higher.  

■ The success rate for students enrolled in an applied English
course increased by 24 percentage points, from 38% in 2002 
to 62% in 2007. Over the past three years, the results from this
group have been over 60%. 

■ The success rate for boys increased by 12 percentage points,
from 68% in 2002 to 80% in 2007. The success rate for girls also
increased by 12 percentage points, from 75% to 87%. 

■ The success rate for English as a second language and English
literacy development learners increased by 18 percentage points,
from 34% in 2002 to 52% in 2007. For the past three years, the
results of this group have been 50% or higher.

■ The success rate for students with special needs increased by 
16 percentage points, from 37% in 2002 to 53% in 2007.  
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Strategies for Educators
INFORMING PROFESSIONAL PRACTICE
The following observations and suggested strategies for
improvement are meant to assist educators in helping students
develop and demonstrate their literacy skills. They are based on an
analysis of students’ performance on the March 2007 OSSLT and
on feedback from OSSLT scorers. 

The first sets of observations and strategies focus on the reading
and writing skills measured by the test and are followed by more
general observations based on the type of item and the students’
gender and level of study in English. Some of the observations
make reference to specific OSSLT items, which can be found in
the Released 2007 OSSLT Items with Answer Keys and Scoring
Guides on the EQAO Web site.

For more information on the reading and writing skills and the
tasks used to measure them, see the Planning and Preparation
Guide. 

Observations and Suggested Strategies
for Improvement by Skill: Reading

The narrative, informational and graphic selections focused on
three reading skills, which were tested using multiple-choice and
open-response items: 

Reading Skill 1: understanding explicitly stated information 
and ideas

Reading Skill 2: understanding implicitly stated information 
and ideas

Reading Skill 3: making connections between information and ideas
in a reading selection and personal knowledge and experience
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READING SKILL 1: UNDERSTANDING 
EXPLICITLY STATED INFORMATION 
AND IDEAS
Observations:
In general, students performed well on Reading Skill 1 items. 

Students performed best on the item dealing with Flavia’s writer’s
block in the narrative reading selection “Famous at Fifteen”
(Booklet 2, Section VIII, Item 5) and on the item dealing with
the meaning of the word “impact” in the graphic reading selection
“How Airbags Work” (Booklet 2, Section XI, Item 1).

Students had the most difficulty with the item dealing with the
meaning of the word “tolerant” in the informational reading
selection “Nelson Mandela made an honorary Canadian”
(Booklet 1, Section I, Item 4). Many students selected option F,
“patient,” over the correct option, J, “accepting,” even though 
the sentence in which the word “tolerant” appears emphasizes
“respect for diversity” and “dealing with the challenges of
difference and diversity.”

Strategies for Improvement:
■ Ensure students realize that explicitly stated information is more

common in some contexts than in others. For instance, when
students read to understand a scientific process or a series of
historical facts, they are usually reading for explicitly stated
information. In these situations, curriculum expectations require
them to read and understand information with accuracy and
precision.

■ Continue having students retell, restate, paraphrase and report
on what they have read.

READING SKILL 2: UNDERSTANDING 
IMPLICITLY STATED INFORMATION AND IDEAS 
Observations:
In general, students performed best on Reading Skill 2 items.

Students performed best on two items in “How Airbags Work”
(Booklet 2, Section XI): the item dealing with the use of arrows 
in the graph (Item 4) and the item dealing with driver reaction
(Item 6).

Students had the most difficulty with the item dealing with the
graphic illustration of time in the same reading selection (Item 2).

Strategy for Improvement:
■ Provide students with opportunities to read and explain data 

and abstract information presented in graphic formats.

READING SKILL 3: MAKING CONNECTIONS
BETWEEN INFORMATION AND IDEAS IN A 
READING SELECTION AND PERSONAL 
KNOWLEDGE AND EXPERIENCE
Observations:
In general, students performed about the same on items dealing
with Reading Skill 3 as they did on those dealing with Reading
Skill 1. 

Students performed best on the item dealing with the main
purpose of “Famous at Fifteen” (Booklet 2, Section VIII, Item 9). 

Students had the most difficulty with the item dealing with the
meaning of the numbering of the subheadings in “How Airbags
Work” (Booklet 2, Section XI, Item 5). 

Strategies for Improvement:
■ Continue to instruct students on how narrative, informational

and graphic texts are organized. 

■ Provide students with opportunities to use their knowledge of
organization patterns (e.g., chronology, cause and effect, most 
to least important) to understand the ideas and information in 
a reading selection.

■ Give students opportunities to identify principles of and patterns
for illustrating data and abstract information in graphic form and
to understand these principles’ and patterns’ impact on
understanding meaning.

Observations and Suggested Strategies
for Improvement by Skill:Writing

Through a combination of multiple-choice questions, two short-
writing tasks and two long-writing tasks (a news report and a
series of paragraphs expressing an opinion), the OSSLT focuses 
on three writing skills: 

Writing Skill 1: developing a main idea with sufficient 
supporting details

Writing Skill 2: organizing information and ideas in 
a coherent manner

Writing Skill 3: using conventions (spelling, grammar, punctuation)
in a manner that does not distract from clear communication

WRITING SKILLS 1 AND 2: DEVELOPING A MAIN
IDEA WITH SUFFICIENT SUPPORTING DETAILS 
AND ORGANIZING INFORMATION AND IDEAS 
IN A COHERENT MANNER 
Observations:
In general, students were successful in developing a main idea
with supporting details in their responses to the short-writing
prompts. About 93% of students were scored as providing specific
and relevant information to support a main idea that was clearly
connected to the prompt, while about 7% of students needed to
provide more-specific and -relevant information to support the 
main idea.
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In general, students performed less well on the long-writing tasks.
Although 75 to 81% (depending on the prompt) of students were
scored as providing sufficient information to support a main idea
that was clearly connected to the prompt, only 19 to 25% of
students were scored as providing specific and relevant support. 

For multiple-choice writing items, students were generally
successful in responding to Writing Skill 1 items dealing with a
topic sentence and supporting details (e.g., identify an extraneous
sentence in the paragraph) and Writing Skill 2 items dealing with
the best order of sentences in a paragraph and combining several
sentences into one.

Strategies for Improvement:
• Encourage students to focus the main idea precisely on the

prompt and to develop it with specific and relevant supporting
detail. 

• Help students organize their writing around well-developed,
well-supported, clear and specific ideas.

• Ensure students have opportunities to write longer pieces 
(one to two pages).

WRITING SKILL 3: USING CONVENTIONS
(SPELLING, GRAMMAR, PUNCTUATION) 
IN A MANNER THAT DOES NOT DISTRACT 
FROM CLEAR COMMUNICATION
Observations:
In general, students used correct spelling, grammar and
punctuation in their responses to the short-writing prompts.

On average, for the short-writing tasks, students’ scores were
about six percentage points higher on the rubrics dealing with use
of conventions than on the rubrics dealing with topic development
and, for the long-writing tasks, about 13 percentage points higher
on the rubrics dealing with use of conventions.

The data from the 2006 EQAO junior assessment also show that
fewer students in Grade 6 received a score in the top half of the
writing rubric dealing with topic development than in the top half
of the writing rubric dealing with the use of conventions.

In general, students had more difficulty with the multiple-choice
writing items dealing with subject-verb agreement and punctuation
than with Writing Skills 1 and 2 multiple-choice items.

Strategies for Improvement:
■ Continue to provide students with feedback for eliminating

errors in grammar and punctuation in every subject.

■ Continue the successful work helping students write, spell and
use grammar and punctuation correctly.

General Observations and Suggested
Strategies for Improvement 

ITEM TYPES
Observations:
Overall, student performance in reading did not vary by type of
item. Students did as well on multiple-choice items as on open-
response items. 

In the open-response reading items, a significant proportion 
(16 to 49% of students, depending on the prompt) were scored 
as providing vague support in their response. Also, a significant
number of open-response reading items were scored as Blank,
Illegible or Off Topic (2.4 to 7% of students, depending on the
prompt).

The data for the 2006 EQAO junior assessment also show that
students in Grade 6 did not develop their answers to the open-
response reading items enough to demonstrate a “considerable” 
or “thorough understanding.” 

In writing, students scored higher on the multiple-choice and two
short-writing tasks than on the news report and the series of
paragraphs expressing an opinion.

Strategies for Improvement:
■ Continue to provide students with opportunities to demonstrate

their reading skills in various question and answer formats. 

■ Encourage students to read each question carefully 
before answering.

BLANKS AND LACK OF SUCCESS
Observations:
Students who were unsuccessful on the OSSLT left more items
blank than successful students. A significant number of their
open-response reading items were scored as Blank (4.4 to 12.3%
of unsuccessful students, depending on the prompt, compared
with 0.2 to 2.4% of successful students). 

Also, a significant proportion of short-writing items (3.2% of
unsuccessful students, for all prompts) and long-writing items 
(3.4 to 3.8% of unsuccessful students, depending on the prompt)
were scored as Blank.

Strategy for Improvement:
■ Encourage students to attempt all questions on the test.
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School Success Stories, 2006–2007

A selection of individual school success stories from the 2006–2007 school year, with details about strategies employed 
at the board, school and individual levels, is highlighted on the EQAO Web site, www.eqao.com.



EQAO ensures greater accountability in Ontario’s public education system by providing students, parents, educators and the public 
with information on students’ achievement measured against curriculum standards. Ontario’s large-scale assessment program is 

one important element of a culture of capacity building and learning improvement.

TTeeaacchheerrss::  OOppppoorrttuunniittiieess  oonn  EEQQAAOO  AAsssseessssmmeenntt  CCoommmmiitttteeeess  
As members of EQAO committees, over 400 qualified teachers from across Ontario play a central role in creating our provincial assessments, 

bringing extensive expertise to the development, selection and review of questions and to the preparation of scoring materials. 

FFoorr  ddeettaaiillss  oorr  ttoo  aappppllyy,,  pplleeaassee  vviissiitt  wwwwww..eeqqaaoo..ccoomm  aanndd  cclliicckk  oonn  ““EEdduuccaattoorr  OOppppoorrttuunniittiieess..””

GENDER
Observations:
Male students outperformed females on all reading items on the
graphic selection “Airbags.” On the narrative reading selections
“Famous at Fifteen” and “Cheat,” female students outperformed
males on all items but one. There was a fairly even split in the
performance of male and female students on the items for the
informational reading selection “Nelson Mandela made an honorary
Canadian” and the information paragraph about running shoes. 

Female students outperformed males on all open-response items.
The percentage-point gap in favour of females for the top score 
on each rubric is as follows:

■ eight percentage points: open-response reading items

■ four percentage points: short- and long-writing topic
development; short-writing use of conventions

■ 15 percentage points: long-writing use of conventions

Strategy for Improvement:
■ Have students work in mixed-gender groups to benefit from 

the strengths of others and to experience viewpoints of the
opposite gender.

ESL/ELD LEARNERS AND STUDENTS 
WITH SPECIAL NEEDS
Observations:
Performance on individual reading and writing items among
ESL/ELD learners and students with special needs shows the
same strengths and weaknesses as that of the general student
population.

The performance of ESL/ELD learners and students with special
needs was strongest on the short-writing tasks and weakest on
the long-writing tasks. Performance in reading fell somewhere
between the two.

Strategy for Improvement:
■ Wherever possible, employ, with or without adaptations, strategies

recommended in this section of the provincial report when working
with ESL/ELD learners and students with special needs.

LEVEL OF STUDY IN ENGLISH
Observations:
In general, students in applied English courses continue to 
find the test more challenging than students in an academic
English program. Of unsuccessful students, 59% are enrolled in
applied English. Although their average scores on conventions
in short-writing are about the same as students in academic
English, their average scores in other areas relative to those 
of students in academic English are as follows:

■ 21 to 30 percentage points lower on open-response reading,
depending on the question;

■ 26 percentage points lower on use of conventions in the news
report and the series of paragraphs expressing an opinion;

■ 33 and 40 percentage points lower for topic development for the
news report and the series of paragraphs expressing an opinion;

■ about nine percentage points lower on short-writing topic
development and

■ four to 30 percentage points lower on multiple-choice items.

Strategies for Improvement:
An EQAO study called “Characteristics of Successful and
Unsuccessful Student Performance on the OSSLT” (available in
the OSSLT Educator Resources section of the EQAO Web site,
www.eqao.com) observes that the work of successful students is
characterized by complexity, variety and abstraction and that the
work of unsuccessful students tends toward simplicity, repetition
and concreteness.

With this in mind, EQAO suggests that teachers of applied
courses work in cross-curricular school teams to ensure that
students in applied programs have opportunities to develop the
characteristics of complexity, variety and abstraction in literacy
contexts. Some suggested instructional strategies:

■ Collaborate on “shared assignments” so students can use one
assignment twice (e.g., geography and English in Grade 9,
history and English in Grade 10) and have it scored twice 
(e.g., for subject content and clear and correct communication). 

■ Develop and use common assessment tools across subjects
(e.g., a rubric for a report with criteria for subject-specific
content and common and consistent characteristics for 
clear communication).

■ Gather a range of student writing samples (e.g., anonymous
or posted on the EQAO Web site) and have students sort them
by quality (high, medium, low), explain the basis for their
designations and make suggestions for improvement.
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